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THE HELDS PROJECT AT
CENTRAL WASHINGTON UNIVERSITY

Ihe aeronym H[LDS stands for HlJ’wr Educatlon for Ledrmng Disabl.
ed StudentsTtt represents a model program funded for three years .
(1980-1983) by tt e Fund for the Improvement of Post Secondary Educa-
tion (FIPSE). a dwmon of the Department of Education. This project was
funded as a inodel for other college< and uriversities that are preparing
to provide eq:dl acadeniic access for the learning disabled students:

Project HELDS had three majar focuses. The first was tg provide such
access for the learning disabled student under Sectlon 504 of the
Rehabilitation Act of 1973, This we did for learmng disabled students;
most of whom were admitted without modified requirements to Central

Washingtoa Univer<'ty. These students 'vere not provided remedial
classes. Thizy were nrQIILd in classes with other college students. The

help that we qave.was habilitative: ratner than remedial: teaching them
how to compensate, tor their weaknesses.

Ihe habilitative training began with |dent|f|cat|o" of those \Aho were
learning disabled and included, but was not limited to. such support ser-
vices as taped textbooks {provided through the services of our Handicap:
ped Student Services Coordinator). readers. writers for tests, extended

“timme tor tests. pre-redistrdtion ith ddvising to ensure @ bdlanced

schuiuh’ the teaahmq of study skills and tatoring by tators from the
campus-wide tutoring program who were especially trained to tutor
learning disabled students. <

rhe serond focu> of the prOJeLt was to give a core of twenty faLully
charactet lstxcs of studuwts who were Iearmng dlsabled so that they cou! 4
modifv their teaching technigues to include the use of more than one

modalxt\ This ensured an academic environr vent condacive to Iearmng
for-the LD. The faculty members participated in monthly sessions which

featured experts in the field of learning disabilities, and in the area of the

law {Section 504) thgl deals with the handlcapped student and higher
educatlon There were several sessions in which Central Washington
University graduates and currently enrolled 1.0 students shared their
viewpoints and experierices with the faculty members As a restilt of this

some faculty members used the students as resouarce people in develop
ing curricula for their various disciplines published in this series
The third focus of the project was to make the university, communuv

aware of the characteristics of learning disabilities and of the program at
Central. It also sought to encourage other colleges and universities to in-
itiate such programs.
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WHHT IS A LEARNING DISABLED STUDENT?
Fu)plu with Iedmmq dIHabllI[ILS hth handlcaps that are |nv15|hle
i heir disability is made up of multiple symptoms that have been with
them since childhood. Many of them have been aescribed as ‘'dyslexics,”
but if they are cetegorized as dvslexic, this will be only one of their many .
SVINPLoms. as & sore throat is only one of the many symptoms of a cold.
Three cos n are pr

v “ise descriptions of the learning disabled children are pro-
vided in Hallahan and Kauffman:

“The National Advisory Committee on. Handicapped Childreis
(1968) proposed the following detinition, which was adopted by the
91st Congress:

Ch;ldren with spec ial disabilities exhibit a disorder mr one or

more of the basic psvchologlcal processes involved in
understanding or in using spoken or written thmkmy talking:
reading. writing. spelling. or arithmetic. They include condi-
tionis which hdve been referred to as perceptual handicaps.
brain injury. minimal brain dysfunction: dyslexia. develop-
mental aphasia. etc. They do not include learning problems
which.are due primarily to visual. hearing. or motor handicaps.
to mental’ retardation: emotional distarbance: or to en-

vironmental disadvantage.

Task Force Il of a national project (Minimal Brain Dysfunction in-
Children:_Educational _Medical and Heait) Related Services. Phase
Two ol a Three-Phase Project. 1969) wrote the following two defini-
tions: . oL

Children with ledgrning disabilities are those (l) who have

educationally significant discrepancies among their sensory-
motor, perceptual, cognitive, academic, or related develop-
mental levels which_interfere with the perfoermance of ediica-
tional tasks: (2) who may or may not show demonstrable dévia-
tion in central nervous systern functioning: and (3) whose
disabilities are not secondary to general mental retardation,

sensory deprivation or serious emotional disturbance. 4

Children with learning disabilities are those (1) who manifest

an educationally significant discrepancy between estimated
acad( mnr potenhal and dctual Ievel of academlc potentlal and

mq in thc learning process (2) who may or may not show




dernoniatiablic devistion in central nervous system functioning;

Cand (3) whose disabilities are not secondary to general mental
retardation. cultwal, sensory de/Ol educational deprivation -
o1 ehivitonmentally produged serious emotional disturbance ! -

/\Ithouqh the nro((qu (hfnmtl( ns are concerned with Lmldren-lhc

Preside nt's Cominittee on Employment of tHe Hdndlcapped in their

booklet (caming Disability: Mot just a Problém Childrer?™ Outgrotw.

discusses LD adults who have the sarne symptors, they had as children.

Tne Department of Education (Reference Hallahan & Kauf‘man) says that

two to three percernit of the total public school population are identified as

learning disabled and that-there are over fiftezn million unidentified LD

adults in the United States, acknowledding. of course. thal people with

this problem are rigt restricted to the United States but are found alf over -
the world.

. We know that many learning disabled persons have average or above
average intelligepce and we know that many of these arg glfled In thair
conipaiiy are such’ famous gifted people as Nelson Rockefeller. Albert

. Einstein: keonardg da Vinci. Thomas Edison. Hans Christian” Anderson,
Auguste Rodin. William Butler Yeats. and Gustave Flauberl i
The causes of learning disabilities are not known: but in-our project
each of our identified learning disabled students shows either an unusual
pregnancy (trauma at birth. such as delayed delivery. prolonqed or_dif-
ficult délivery)or premature birth. They oftentimes havea genétic farnily
history of similar learning dmabllltv problems. _
An exerpt from. my Critcrion and Behavioral Checklist 1ot Adults With

Specific L cearning Disabilities has been included as Appendix A.

s MCS
6 June 1982 . .
Ellensburg. Washington .

<

Damel P Hallahan and James M. Kauffman £ \uplmn o (mhin 1 (Englewood Clitfs. New
Jetses . Prentice Hall, 1978y pp. 121-122 .

8 .
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. CLLEO AND THE LEARNING
DISABLED STUDENT

i tus university career the iearning disabled student {(LD) is not likely
foencounter difhicalties that dre exclusively specific to the study of
history. Rather, he will most likely face prohlems that are geneiic to all
those disciplines where the transmission ol information occurs over-
whetmingly by medns of lectures and the printed word, and where evalua:
tions are made 1mostly i the basis of written work In other words,
history, philosophy. and the lectureforiented social sciences together
coristitute a cluster of academic disciplines whicli place generally the
same obstacles across his wdy 1o slceess.

As iaf as the instructor is concerned: his first problem is one of lden
tification. In Some cases this problem is. bluntly put, insoluble. Let us
dssume that an LD. who is uhavare of his own hidden handicaps. finds
himself in a large class where his progress is evaluated on the basis of

machine graded tests. If he does poorly; how does the instractor single
Hiri out dhd separate him fiom-the- usual crowd of unmativated. Iazy
losers? The answer is he doesn't, unless he has taken the unusual precau-
tion of having asked his students for a sample of their handwriting:

At the othur end of the spectrum. identification is no problem at all if
thie student Kriows of his condition. cai document it for the bénefit of a
Most likely skeptical instructor. or. if the university has the staff and the
necessary facilities to.diagnose and to confirm it.

Spread out between these two extremes are the rest of the cases. Here,
tor purposes of idernitification it.is esseritial that the instructor be aware of

the LD phenomenon. Since it is unllkely that the professor will be a skill-
ed diagnostician. the first clue to a possible problem will be some type of
aberrant  writing andior reasoning pattern. {See Appendix A for
Behavioral Check:List:) If in private consultation the instuctor is gble to
gain the cooperation of the student. and. if :the institution has the
necessary staff and facilities for diagnosis. the problem is already half
solved Once the student’s condition is diagnosed and confirmed, the in-

structor, with the_ advice -of the diagnostician. may then proceed to

~develop that mix of alternative learning and evaluating approaches which

will best sdit the student’s specific condition.

In conclusion et it be noted that it is not Ilkely that a student with
severe learning disabilities will ever be able to cope with the extremely
rigorous graduate training which produces the academic historian. With
the right approach: however, such a student can acquire that basic
historical sense and perspective wh:ch has always been ajhallmark of the

university educated adult.

»

(o)
Pea
<



O

ERIC

Aruitoxt provided by Eic:

Il. FIRST CONTACT R ' v

We know that £Bs learn better the more and the more varied the sense
n'mddlitii;‘ the instiuctor employs. Yet. foi an instructor who is ac
customied to transmit and to interpret mformdtlon mostly by lecture, ac:
(r:mmoddtmq sach stddents may at first appear to be a pU//imq pro-
‘blem. Let me show vou how | do it
It has been suggested by some that after COPIGS ot the course svllabus
have been distributed., the intructor would do well to read the < tiabus
aloud to his class. To be quite frank about it. personally | find this imethad
a waste of time. In my general remarks to the new class. however. | do
icad aloud the specific paragraphPertaining Jo LDs. (See Appendlx D. ) It

the I'PU[)OH tDs are forthcoming; I'll give them the following additional in-

struction i pricate.

I'll point out to them thdt certain r('fe_rence books. along with their text.
are either available on tape. Or can be taped upon request:

Next, I'H explain to them how to approach and uge the text for optimum
results by pointing out the very logical and ratlorfal plan on the basis of
which books. and especially textbooks, are usually composed (See Ap-
pendix*B) We have a tendency to take the organizational infrastructure of
a book tor granted. To most LDs this is not only a revelation but also a
potent aid mward increased reading comprehension.

Finallv. I'll mentivn mnemonics to them: This technique of memoriza-
ticn of course will not be new to them. but its specific application to the
Study of history 'might be novél. (See Appendix C. especially items 18
and 20.) ' ; _ .

“ 1. GENERAL TEACHING STRATEGIES

| must admit that | have been rather fortunate in that, lorg | before | waé
introduced to the LD problem. my class room “management’ as well as
my’ lecture stylcs both somehow evolved along lines which. at least in
part and as far as'they go, seem to be helpful to the learning disabled.

For instance. taping | have always permitted. Important concepts. rela-

tIOnthpS processes. etc.. | have always restated in a number of different
ways. | have also been known to_have induldged in a rather limited and
restrained form of role-playing. As an example, when [ discuss the cir-

cumristarices smroundmg the death of Socrates | doa modestly dramatic

reaqu of the pertinent passages in the Apology and the Crito. During
the course of an average lecture | cover acres of chalkboard with doodles
some of which at least seem to be apropos. to what | am saymg While |

Yam generally loath to “clatter up”™ my stage performance’. with AV
presentations. | do encourage students to view or to listen to pértinent
material.on their own. | have also found that analogies can be rather

1i

' 10 L
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Coreehub o cestann st o e ke atl of o

sob G wel awea e of the tact

ot cxrdanir . o coa-otte g by analogy can be hasandous basmess n

ot cases s howeser b caretuty nandled s andiogiee Ciii oo b wonth
e ok et e biiretly sketoh o mnodest exariple

. i - s

I clear contrast To spectacalar, vicdent rovobutores the desolation of

Vo U O g pHeTIOMIe oD [HaNS, S GUg o rsons iy tivdd ittt 1
Csnahize and heiice to compichensd The centany, 0o dechie ot the
Remnan Repobdic i Case tnjaont

P thive qonerations i s tagaeiitagy ::x!:‘,i‘l"\ Pt ben e attery sl
pomeitul foices gnaved Gwoay at themnaids of thie cepablic
soomoch crashed——-as Sinip b copg o Tane o, w-n.nm'! fo denerate
t)i)\‘vt'i.

After having stated and
tronal Way s L hinally produced-—with Consideratie oe prodation at be i

hooted oft oy poedionn by e o sophisticated - -my  antoitis e
analogy

It goes somethineg Hkedh

Gritil it—not

P stated thrs proieers g oumber GF tradh

Poke o YW B [0 srndll s srnpact, stardy and egonairedl. There s
nuthmq WO with 11 fCwill take v o most answhe: o as fong as your aie
patient and in no particular hure, But hiteh a ten ton trailen to it aned e

Peoct ot Lo oo ap Donner Pass, and ot will leave you badiy in the linch,
PAUtHES pornt Dinay ok the chass to colunteer SOME SyTptonis of g i al
erapne  dystanot under such conditions.) There as shill ..m!.i:‘..;

basically \\rwm; with iy Bug it mercny, cannot pedtonm under condiiions
for which o1 Yas bot Been des gned. You see. the case ot the Roman
Republic is somewhat similar: The re pubh( as a pulxtl(dl institution, had
been eminently well designed to govern a tiny city:state in the late 5007
B.C. Some five centuries later, in the 100 s B.C., with only qumdl ad-
itistments, it was still expectedto govern what By that tirme an ed to
a huge world empire. 1 it incre asmgw fail-d to dosol it was no. -cdusc
there was anything wrong with its basic structure. i was simyp.y not
designed.to cope with the problems on the gale of a WOt empire. It was
hoptle%l» overlgaded. It merely spun its gears without generating the
ecessary motive power.’”

This analoqy presented with spprop.a.e sketches and doodles on the
(halk‘)oard while admittedly sophomonce and siniplistic, may help learn:
indg dlsabled members of the cldss (()I"le’(ht nd comph x and i mportant
process in our civiiization.

Incidentally. please note the rather ineiegantly pedantic reference to
d. ates. | do this consciously. with miy L Ds in mind, who may have trouble

with time se quences: Generally speaking: the instructor should take

‘méte than average care in placing the events under discussion in their

proper time-and space.
For instance. when one characterizes different E-_uropean states at a

particular period in history: it helps greatly if one goes about itin a rather

1



o dr\«] peedestiiat gy ot instance:

e f'd!l‘ F\r naissance th it is. about 1450 A:D.: England appedred to
tiee Attt e same tine: east of Frigland. on the continent of Europe.
Chetoara o ntinoed 1o be a geodraphical expression... Still in 1450, the

: Suid be validly said of Italy. that part of ﬁouthern Europe which

ouiti v ke d boot ahout to kick a trianguiar soccer ball. that is the

Y ST I FET P

ceesallv mmregard to the phenomum of cause and effect: Now | realize
Cerie paned will Balk at this point Having done so myself, l have finally

G fooneims with o less than Platonic universe. True. cause and effect
SO snips gy ot exist in the realm of physics. But then: I rationaliz-
wnafter o nolding forth on human aftairs. where both "common

- Gt e g etfect T apphe. simplv because there are enough of
2o hat they do and hénce perform our activities as if they

Fooglhy Fmust reemiphasize that L Ds tend to live ina veiy literal world,

IV. SPECIF|JC PROBLEMS;
POSSIBLE SOLUTIONS
“his point gt oinaey be useful to qu dowri to some specific types. of
Cinottee micantime the instructor should be aware of the fact that his
s disabled students have nothing wieng with their intellects. It is
the | mkades the connections between thelr data channeling senses and
i nrdin thidt Hadce d tendency to “»hort out.” Therefore they have to be
(.0 the opportunity o pick up and channel data in a modality
c sl santed f\r' theeim, :
Yoy cormimion twpe ot LD pmbl m is decyphering written sym:
oo Smnh e with sac i1 wiiting problems should have their text as well -
: Stinent referenes material recorded or read to them. Even if they
:xir,wh coimprehension, it will be at an “uneconomically’’ slow
;- il socit i helptal to te ach them how to acquire information by
©otouis suchoas chapter summaries, tables of contents, glossaries
feve s pictutes with captions, etc.
stu dents with dvsgraphia have difficulty vriting. They may or may not
os sl to 1y pee. In such cases oral examinations and reports are called
o Another possibility might be for someone to take down their dicta-
i ,rr Fhis, incidentally. hds beenr a rather common practice with blind
“idents who can't touchtype. .
Rarat receplive dyvsphasia is yet another cause of IParmng disability.
P students suffering from this syhdrome the instructor's lectures come
o ross as so minch  background noise.” [In such cases the alternative
ii. )da{mes will have to be largely of the visual Kind.

iz 13
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Finglly. thire aie students who have problgms with Sequentnal memory
tasks involving nembers: letters or multi-stepped instructicns: Dividing
these tasks into smaller. or even into their smallest constituent elements
witl dsually be helpful. Additional tutoring in ‘basic skills may also be
Hecessdry: Stressing mnermanics and the careful sequencing of events
dre.essential;

By way of conclusion let me once more emphasize: Ioarmng disabled

students who make it to an.institution of higher learning are at least
averdde. and many dre above daverdge. in intelligence.

They are the ones among their peers who arc driven to succeed. In many
‘Ad\\ they have already learned to compinsate for their handicaps. As

MU Smith has put it théir - ..capacity for learning is intact. It is only the

Mmeans bv which mformatlon is processed that is different.”

Aithor s Address:

Zaltan Kramat

Departimient of History

Cential Washington University,
Elendhurg. Washington 98926
Tedipihoni- 1509) 963-1455
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APPENDIX A
Crlterlon and Behavioral Checklist for Adults with
Specific Learning Disabilities

1.

2.

£

o

Short attention span.
Restlessness.

Distractability. (The studcnl seems Cipemally sensitive to sounds 6?'

visual stimuli and has difficulty ignoring lhem while studying.)

Pool otor coordination. (This may bg seen as Clumsiness.)

ivpulsivity. (Resporniding without thinking.)

Perseveration. (The student tends to do or say lhlngs over and over.
Mechanism that says “finished” does not-work well.)

dndwrmnq is poor. (Letters will not be well formed spacing be-
veen words and letters will be inconsistent, writing will have an ex-

treme up or down slant on unlined page.)
Speliing is consistently inconsistent.

Inaccurate copying. (The student has difficulty copying things from
the chalkboard and from textbooks: for instance, math problems

may be off by ornie or two numbers that have been copied incorrectly
or out of sequence:)

Can expréss self well orally but fails badly when doing so in writing.
in a few cases the reverse is true.

Frequently mmunderstands what someoiie is saying. (For instance:
a student may say. "What?", and then may or may not answer ap:-
propriately before someone has a chance to repeat what was said
previously.)

Marked dlscrépancy between what studert is -able to understand
when iistening or reading.

Has trouble with variant word meanings and figurative language.

Has problems structuring (orgarizing) time - The béfééﬁ is fre:
quently [ate to class and appomtments seems to have no "sense of

how long a “few minutes™ is opposed to an hour: has trouble pacing
self during tests.
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26.

27.

Has problems structuring {organizing) space -- The student may
have difficulty concentrating on work when in a large, open area -

even when it's quiet; may over or under-reach when trying to put

something on a shelf (depth perception).

Has difficulty spacing an assignment on a page’ e.qg.. math probiems
are crowded together.

Thaughts ™ ideas wander and/or are incomplete in spoken and writ-
ten languageé. Student may also have difticulty sequencing ideas.

Sounds - A stadent’s hearing acuity may be excellent. but when his
brain processes the sounds used in words. the sequence of sounds

may be aut of order: e.g.. the student hears ° ammal instead of

“animial and may say and/or write the "aminal.’

Visual selectivity - ’V\ay ha\e 20/20 vision but when brain processes

visual information: e.g:. pictares. graphs. words. numbers; student
may be unable to focus visual attention selectively; in other words,
everything from & flyspeck to a key word in a title has equal claim
ofr attention.

Word retrigval problems - the student has difticulty recalling words
that have been learned.

Misunderstands non-verbal information such as facial expressions
or gestures.

Very slow worker -~ but meay be extremely accurate.

Very fast worker -~ but makes many =i:iors and tends to leave out
items:

Visual |mages -- Has 20720 VlS!OD bat may. see _things out of se-

quence, e:g.. “frist” for “first,” 961" for "691.” Or, a student may
see words or Ietters as |f they are turned around or upside dorwn
e.d.. 'ciig” for “cup.” or "dub” for "buad,” or 9" for "'L" for "7," etc.

Makes literal interpretations. You will have to have them give you
feedback on verbal directions, etc.

Judges books by their thickness because of frustration wher learn:
ing to read.

Has mixed domirance: e.g.. student may be right handed and left
eved: .
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29.

30

Moadiness  Quick tempered. frustration.

Cannot look peopje in lh(- eves and feels uncomfortable when talk-

H

ing to ()Ihe(s y

Has trouble aﬁz\&'ciihq yes or no to questions,

Students wuh spc(m( Icarnmq (1|'-de|IlIL‘S whlc.h affect their peer[
mance in niath generally fall into two groups:

Those students whose language processing ( input and oatpat)
and/or reading abilities are impaired. These students will have
great difticulty doing word problems: however, it the problems
aree tead to them. thiey will be able to do them:

2 Those students whose abilities necessary to do quantitative 'ink:
ing are impaired. These students often have one or more pro-
bl .n\ such as the tollowing:

Dithiculty in visual- spatial. organization and in_integrating non-
verbal material: For example: a student with this kind of problem
will have trouble estimating distances, distinguishing differences in
amounts. sizes, shapes, and lendgths. Student may also have trouble
bioking at groups of objects and telling what contains the greater
amount. This student frequently has trouble ou;anmm j and sequen-

cing mateiial meaningtully on a page.

Diftcuity 1y intedrating kinesthetic processes. for z\ample a stu-
Jent will be inau,ut,atc in_copving problems from a textbook or
chalkboaid onto a piece ol paper. rhiewnurmbem may be out of se-
gquence of the wrong nunibers (e:q:: copying "6 for "57): Problems
mayv be out of alignment on the paper. Graph aper is a must for

thoeem.

Difficutty in visuelly . processing infarmation. Numbers will be
nisperceived: "6 and "9, "3 and "8 and "9 are often confused.
the student imas also Have trouble revisualizing ie.. calling up the
vistal memory of what o number looks like or how a problem
Stiould be laid sut on a page.

Paar sense of time and direction. Usually: students in the second
aioup heve the auditory and/or kinesethic as their strongest learn-
ing channels. They need to use manipulative materials accom-
panied by nral expldnallbhs trom the instructor. They often need to
hove many experiences with concrete materials before (hey can

mote on successfully to the abstract and symbolic levet of numbers.
1981 Al riqhts reserved Myrtie Clyde-Snyder .
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APPEND’]X'B
ORGANIZATION FOR READING — SECONDARY

I Thought Relationships

A. Inltlal Comprehension . .
Grasprng particular kind of relationship present

B. Efficierit Recall

1. Perceiving some kind of order or system in the ideas to
: be recalled

C. Critical Analysis ]
1. Abilitiy to weigh significance of details.
a. Relevancy of 'details to main point.

-

MR Organrzatlonal Patterns in Writing

A.. Paragraph structure {(Social Studies, Scrence Language Text-
books for secondary schoolg in order of frequency)

Enumeragrye order
2 Time order
3. Cause—efYect
4. Comparrson—contrast
B. Paragraph Structure (Other Literature: fiction. nonfiction,
order of difficulty)

: Time sequence
Position '
Degree

: Classification

. Comparison

. Cause and effect
. Analogy

~.Gy A bu[‘.)

PERCEIVING ORGANIZATION OF FACT(IAL

MATERIAL — SECONDARY S N

(Possible sequence in steps for lessons.)
Step 1. Patterns in ail phases of life
order exists everywhere

clock face. design on flag, pIanets
- avoiding colhs:ons—measles instead of Rheumatism

ideas can be in patterns—time—simple listings

1y
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Step 2.

Using other examples; repeat. reteach, review until mastered.

Symibols representing basic patterns

tirne order!

simple listing!
cause—effect!
comparison—contrast!
Show how patterns apply to verbal symbols (Lists of

chart for easy classroom refm‘ence

words or phrases) can bé arranged in more than one pat
tern, i.e., rearrange with students a list of well known peo-

: ple to show time order, simple listing or comparlson—

contrast.
Abraham L_mcoln

Douglas MacArthur .
Ralph Bunche : ;
Christopher Columbus
Adolph Hitler ‘
Charles Lindberg
Martin Luther King, Jr.
John Glenn

Al Capone

Using other lists, rétéach. réview until mastered.

Step 3.

Make Something

Make sometbmg from groups of sentences: The teacher

might say: "Here are some groups of sentences; as they

stand, they Have no particular pattern. Decide how they

could be rearranged so that they are put together i some
orderly fashicn, not just thrown tegether. After you have
done lhIS see if you can tell what patterns you have
made:”

“Allan had developed good stuay habits: School
counselors found him dependable. He was at ease in his
college interview. He was accepted at the college of his ;
first choice. Exams did not make him nervous. He had
two school letters to his credit:’

If students can sort the effect out from the list of cadses

! (3tt§e S t‘tnl'es Orgamzat:on Percen ed Deuelopmg Study Skills in Secondary Schools.
Newark. Del. IRA (1865). pp 57-76.
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(putting it either first or last in their rearrangement), they
have demonstrated that they see the cause-effect relation-
ship of these ideas.
Using other éxamplés, review, retéach until skills in all kirids of before-
mentioned patterns are mastered. * .
Step 4. Identify structure of single paragraphs using the pattern to help
them understand the author's point. { Remember that mere
classification is not the goal.) The teacher; Dy gurdance »

through leading questrons and posmvely reinforcing correc
answers, should make sure at every step to show the students
that recognition of pattern helps them to understand and -
remember: Teacher might say, "First skim quickly through
the paragraph to see what kind of pattern it has. Then read
with the pattern in mind. Finally, answer the guestions
_ without looking back.’
“During the 1830 S, wrth Andrew Jackson in the White

House, Okiahoma was made a reservation. for Indians..
Within fifty years, however, most of the West was settled

and whité men, hungry for land warnted to move to

Oklahormmia. The federal government bought most of this
rich territory back from the Indians and announced that
settiers could enter April 22, 1889. They gathered in

crowds on the border. At noon a bugle blew and people

dashed to claim the best lands. On that first day fifty

thousand settlers‘maved into the territory. In one year

some towns already had scHools, churches and business

establishments =~ 1 '

1. What pattern has the aathor used?

2. About how long did Oklahoma remain an Indlan
reservation?

3. What is the main fact about the early. settlrement of
Oklahoma by white men that the author wants to im-

7 press apon the reader?
Step 5. Siqna/ words to delect the pattern

Students glanClng through a paragraph or selection rnntamlng

the following words and phrases shouid have no difficulty in

identifying the basic patterns: . '

1. To begin with :
Next------ B RESOPPTLRLE

Not tong after

Karlin Teaching Reading in High School (Col. 1), p. 170

ERIC
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2. ()Ho ot ”)i e e e e eieeeeeaeeeaaeieas A,
However, oo-ii i i
[M SPILE Of -evver e e
But -seeee
On the other hand

Step 6. Disorganization or complex intenwweaving or different pattern
-

~

Examples: i

I. The United Kingdom is secand to the United States in pro-
duction of automobiles. trucks and buses. (comparison, con-
trast and simple listing)

2. There were no ho.ses or cattle in America before the com-
for many labOl’lOUS and tnme consummg tasks that later
were performed with the he!p of domestic animals. (rause
clfect and time order;

Carefut analysis of the patterns in a series of sentences liké this
does as much: perhaps. to help students read accurately as
anything the teacher could devise.

The study of mixed patterns within paragraphs is a logical next
step. The following is a sample in which the basic cause-effect
pattern is combined with listing (of the reasons for the High cost
of production of the newspaper):

“Making a city newspaper is a costly operation. A large staff is
required to collect local néws, to say nothing of the effort and
money which go into news reports from] outside the immediate
vicinity. Large newspapers support their own staffs at points
around the world where news is breaking; they also subscribe to
news sefvices which give them more complete coverage. In-
tricate and expensnve machmery and hlghly skitled technicians
are involved in the actual prmtmg of a great_daily paper. They
--work at great speed when the news is hot. The price at which

“papers are sold to readers covers orily a tiny fraction of this cost.

The real revenue for. the typical newspaper comes from ,t,h,e
advertisers and is its Achiilés heel. Obvsl&’sky the paper cannot
often publish material which would be cffensive to the men who

support it: To some degree. at least; the advertisers control the
policy of the paper. In this sense, we have, even in America, a
press which is not completely free.” :

. Time spent in analyzing the various thought relationships in
such a paragraph is time well spent in the interests of accurate
readmg

31 22



O

ERIC

Aruitoxt provided by Eic:

Step 7.

-~

Pay- ()// from (nv(m"u Ss of pallcm

The student mast learn to react to the author’s pattern by s sayrng .

to himself. "the author is giving me a cause and several effects

of that cause. First | must understand the cause OR trme se-

quence OR COmparrson contrast » N

Most students are familiar with some form of the SQ@3R' methsd
of study. Sufvey. Question, Read, Recite, Review.

t'is not difficult to show students How théy may as apart of the

S@3R step learn to identify the basic pattern of what they are
aboul to read BEFORE they start to read. To do*this. we must
give them experience in skimming for clues. Use ther@regular

textbooks.

Forexarnfale here are some of the clues from one such section:?

¢ Several conditions favored |ndustrlaI|zatron ..a number of
factors combined..

Another condition....a Iarge labor force..

s Résources and an ample labor supply were Organlzed by
businessmen..

. Busrnessmen would not have made goods unIess there was
a demand....from several sources..

r\nd so on. The first two words of the section (Several condi-
thhs :) alert the reader to atprobable listing of these “condi-
tions.” And a small amount of skimming confirms this conclu-

sion.

The good student says to hlmself All rrght [ haye a srmple list

here. Since it's just a list. it doesn’t matter whether | try to

reitiember it in the Order in which the author has given it to me.

bat I'd better review after | finish my study to See whether | can

recall all the important items in the list. As | study lll make

note of how many rmportant parts there are in the list.’

A second example is from another section of the same text>ard

represents a very frequent pattern in social studies material. As

the student skims; he picks.ap these clues: —
<

e When the new American nation came into béir\g....

J

'F.P. Robinson. (Presay Robinson and Horrocks) Psychology in Education. pp. 571 2
<T. Wahier Wallbank and Arnold Schrier, Ltiwving World History (Scott. Foresriran and Com-

pany. 1964).

3ibid. p 513

o
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° . it 1796 and 1803 ... ,;,;\

oo \
* By 1830... S
* During the next few decades... [ -
s ..in 1860, ~

* IWar that followed lasted from iéﬁdto’ 1865....

The éiudéni should conciude ThIS |nformat|on is m tlme

r;rder as l read and then review them in the same way.’

Step 8. Complcx writing

Some patterns in factual writing are cornplefx enough 50 that
they do not yield to the analysis possible in quick skimming.

The student must be taught to unravel these gombinations by a

process _of self- questnonmg as hef/she proceeds through the
material. As they read to a designated place. stop and help them

phrase patterning-thinking questions that focus attention on

organization and on the way in which organization c¢an con-
trlbute to both initial understandlng and recall.

mastered.
Remember to work in overlappmg rather than contiguous ter-
ritories: P

APPENB!X C
MNEIZ}GNIG AIDS
ol Eéi'éﬁaéfjrﬂrégsr S
Thirty days hath September
April, June, and November
All the rest have thirty- one .
Save February ¢ 7
Which has twenty-eight in time ,
Till leap year gives it twenty-nine
2. Manual o
A.manual fc. 3 teacher gives almost
all the techniques of teaching reading!
3, Thelr '
The phrase thelr dog shows owner=hlp

"Their” contains the word “heir.’

. 23 2y
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4. the .
there all begin with "the

their
5. A piece of pie.
- - piece - “
6. “Personnel
Personnel are people' ,

7. Personal . -
One “h’" indicates singularity.

Therefore; something personal
applies only to you! -
8. ROY GBIV . o
- - - - PR R _ U, -
Red Orange Yellow Green Blue Indigo Violet
. 9. "Pa” the Pacific Ocean |
Atlantic  Pacific
is on the west snde
of the U.S. as "P"
on the left of
the word “Pa.” ,
10. Ken Pratt Caught Old Feather Going Srou't'h1 ’ .
Kingdom Phyla Class Order Family  Genus Species

-

11. Than {comparison)
Then /Atime)

12. Dayll Saumg Time o
Spring ahead (move clock ahead in sprmg)
Fall back! (move clock back in fall) =

13. Use of bring; take . _
Bring here. Examiple: Please bring the book to me:
Take away. Example: Please take the box when you Ieave

14. arithmetic — a rat in the house might eat the ice cream.

15. geography — George Edward’s old grandfather rode a pig home
yesterday.

16. principal — a pal
“principle — a rgleﬁ

villaln — lives in a villa -
grammar — bad grammar can mar your speech

'SIatlonery — paper (we write letters with it) -
stationary — stand still

-
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separated or sepdrate — part

capitol — it 1ias a dome

capital,— means main -

A good secrelary can keep a sccrel. ,
accommodation — has double ¢’ " and qouble '

disle = you_ waIk in church N

dess€rt — you would like two instead of o\ne

desert — you would only want to be in a desert vnce alone
@bqndangw—”h’as’gn”aﬂ'on its*tait : .
prior — ends with or

17. Great Lakes

H — Huron

. O — Ontario

i M — Mlchngan
E — Erie =z
S — Supeno— :

18 Roman Nume' qui.vaienls’

50 = Lap
100 = Cal
500 = Dance

1000 =Merrily
19. A pini'é a pound the world around!
20. Nero — No Evil Rolls Over.

APPENBIX D

Sdmplc Qg/hzbus which takes the polemlal presence of the LD student in-
to consideration.

History 101 .

World Civilization: Pre history to 1450 . .

Teat: Ralph Burns, World Civilizations. 6th ed.. Norton. ,
Exains: There will be two Hour tests and a fifal examination: all of them
of the short essay type:

For certified LD students alterrative evaluanons may be arranqed
Taping of lectures is permitied!

~

Please Note! Students who know they have. or who suspect that they may
have a learning disability. please contact your intructor. Upon verifica:

tion of your condition (to be dore cii campus, confidentially and free of
charge) alternate learning methods will be arranged for you.

25 PR
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P e i ithie anstibulion. sooiely cuiture, civilization.

THeatre and purpose of history

eoccnasaended bilims -
feen i‘.uu'«r/,7(_’i7\'|5|'za'lum Series no.. 1 Lite-Time Films, 1970)
S the Histoniail Asks (Quostins (Holt:Rinehart and Winston, 1966)

Stoe ne Hhstornae Classifies Infornmation ()
Poovg e Hisior Yeviddes VWhit (s Faact (N
' v Hetonne roves a Hypothesis -

i e e o de s o o! e Near Bast

yo Mesoo raniig

e otniriended Filmess

LN o thie Clads (Centron Films: 1973)

e 1 Crossronnds o the Anciend. World ()
ol e SNde (Centron Films, 1977)

N e b,

g The ose of Greek civilization )
oty and Strite o the Greek world.
The Geek genius.

The Hellenistic world:

Recommiended Films:

¢irocks (Intérnational Film Buread, 1974)

The Glory that was Greeee (Time-Life) - : : I
Fife in Ancient Greece: Home and Education (Coronet instructional Films,
195G ) ] o

[ile in Aricient Greece: Role of the Citizen ()

IV Ancient Rome.

a. The rise and fall of the Roman Republic.

b. The Roman Empire.

<. Roman contribations:

Recommended Films: )

\are Antony of Rome (Teaching Film Custodians, 1948)

The Fafl of the Roman Empire (Films; Inc.)

26 < ¢
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. Early Asian Civilizations.
. India: S

. The Mauryan empire:

. China.

Nnoon <

Recommended Fiims:

Pakistan: Mound of the Dead (Centron Educational Films, 1972)
China: The Beginnings (Indiana University, 1977)
Hinduism (McGraw-Hill, 1962)

Buddhism )

FIRST HOUR EXAMINATION

V1. Christianity and Roma.

a. The rise of Christianity. _

b: The Decline of Western Rome.

c. Unity in Chaos:

V. Byzantium and Islam.

a. Byzantine society and culture.

. The Orthodox €harch:

. Islam. )

. Islamic cultire.

T @

a.n

Re'c'o"rn'm’eh’d'e'd Fllms
- Mohammed, Messenger of God (Audio-Brandon)

Istam. The Prophet and the People (Texture Films, 1975)

Vill. india. China and Japan.

a. The Gupta Empire.

b. The T'ang and the Sung:

¢. The evolution of Japan.

Recommended Films:

China: The Age of Maturity (Indiana University. 1977)

The Seven Samurai {Audio-Brendon)
“SECOND HOUR EXAMINATION

IX. The Medicrdl Age.

a. Feudalism.

b Church i°s. State.

oo The Crusades. ,

. The rise of the miiddle class.

oo
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¢ The buih of the universily.
[ The mtellectial syrithests.

Medicoal Knights (Enchlopaedla Britannica; 1956)
Crusades (Teaching Film Cagstodians. 1948)
Great Thaw (Civ. Series, no. 2. Life:Time. 1970)
Marco Polo (Audio-Brandon)

The Fall of Constantinople (Life-Time Films)

FINAL EXAMINATION
BIBLIOGRAPHY
Mosby. R:J: Some Instructional TLChnqu(.S for Meetmg the Needs of

Various Learning Disabled Students.” Franklin; Missouri; 1977.

MUHI Marqgaret. "How Colleges Can Sérve the Neurologlcally Handlcap
ped:” Los Angeles. CA..

Recording for the Blind. Calalog of Tape Recorded Books. New York:
N.Y:: 1976. Supplements 1977, 1978.,

Smith. Lynn M., The Cofle j( Student With A D:sab:[(l_; A chullg Hand-
Book W ashington. D.C.. .5, Government Prmtmg Office; 1980:
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